Pupil premium strategy statement — Isaac Newton

Primary School

Before completing this template, read the Education Endowment Foundation’s guide
to the pupil premium and DfE’s pupil premium guidance for school leaders, which

academic year.

this template, and this text box.

includes the ‘menu of approaches’. It is for school leaders to decide what activity to
spend their pupil premium on, within the framework set out by the menu.

All schools that receive pupil premium are required to use this template to complete
and publish a pupil premium statement on their school website by 31 December every

If you are starting a new pupil premium strategy plan, use this blank template. If you
are continuing a strategy plan from last academic year, you may prefer to edit your
existing statement, if that version was published using the template.

Before publishing your completed statement, delete the instructions (text in italics) in

This statement details our school’s use of pupil premium funding to help improve the

attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the outcomes for disadvantaged pupils last academic year.

School overview

Detail

Data

Number of pupils in school

366

Proportion (%) of pupil premium eligible pupils

51% (186)

Academic year/years that our current pupil premium
strategy plan covers (3-year plans are recommended —
you must still publish an updated statement each
academic year)

2025/2026 - 2028/2029

Date this statement was published December 2025
Date on which it will be reviewed December 2026
Statement authorised by David Milner
(Headteacher)
Pupil premium lead Robyn Gray

Governor / Trustee lead

Kate Thomas




Funding overview

Detail Amount

Pupil premium funding allocation this academic year £299,591.25

Pupil premium funding carried forward from previous years | £0
(enter £0 if not applicable)

Total budget for this academic year £299,591.25

If your school is an academy in a trust that pools this
funding, state the amount available to your school this
academic year




Part A: Pupil premium strategy plan

Statement of intent

You may want to include information on:

e What are your ultimate objectives for your disadvantaged pupils?

e How does your current pupil premium strategy plan work towards achieving
those objectives?

e What are the key principles of your strategy plan?

Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge
number

Detail of challenge

1

Oracy

Assessment evidence, classroom observations, and pupil voice indicate that
many disadvantaged pupils enter school with underdeveloped language and
communication skills, including significant vocabulary gaps. Baseline
assessments conducted in September 2025 show that only 32% of
disadvantaged pupils in the Early Years Foundation Stage were on track for
Communication and Language. These challenges persist into Key Stage 1 and
Key Stage 2, limiting pupils’ ability to access the curriculum effectively and
contributing to weaker outcomes in English. By the end of Key Stage 2 in 2025,
only 27% of disadvantaged pupils achieved age-related expectations in reading,
writing, and mathematics. This evidence highlights the need for sustained,
targeted language and communication interventions to improve early language
acquisition, strengthen literacy development, and secure improved attainment
across the curriculum.

Maths

Internal and external assessment evidence identifies a persistent attainment
gap between disadvantaged pupils and their non-disadvantaged peers. On
entry to Reception in September 2025, 100% of disadvantaged pupils were
below age-related expectations, demonstrating significant early learning needs.
Although the gap narrows as pupils move through the school, disadvantaged
pupils continue to underperform by the end of Key Stage 2. In 2025, they
achieved an average score of 100, compared with a national average of 105.
This sustained underachievement indicates that, while existing provision
supports progress, further targeted and evidence-informed interventions are
required to accelerate learning, secure age-related outcomes, and close the
remaining attainment gap.

Reading
Internal and external assessment evidence highlights a significant and
sustained attainment gap between disadvantaged pupils and their non-
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disadvantaged peers. On entry to Reception in September 2025, 100% of
disadvantaged pupils were below age-related expectations, indicating a high
level of need from the outset. This gap is not closing rapidly enough over time;
end of Key Stage 2 outcomes in 2025 show that non-disadvantaged pupils
achieved an average score of 99, which remains well below the national
average of 106. These outcomes demonstrate that disadvantaged pupils
require targeted, evidence-informed interventions to accelerate progress, close
attainment gaps, and ensure equity of outcomes.

Cultural capital

Our assessments, observations and discussions with pupils indicate that wider
experiences outside of school are limited for many of our disadvantaged pupils.
This is as a result of a range of social and economic factors. A lack of
experience and enrichment opportunities impacts on pupils’ ‘cultural capital’ as
they are missing out on some of the wider knowledge and experiences that they
need to provide context for their learning and to make connections. This
impacts all areas. Pupils require ‘cultural capital’ to ensure that they have the
essential knowledge needed to prepare them for their future success.

Social and Emotional

Our assessments, observations and discussions with pupils and families have
identified social and emotional issues for many pupils, notably due to pressures
at home, unsettled home lives & levels of trauma. These challenges particularly
affect disadvantaged pupils, including their attainment.

Persistent absence

In 202425, persistent absence among disadvantaged pupils remained high at
20% compared with 15.9% for all pupils. This limits access to learning and
contributing to weaker academic outcomes. This highlights the need for
targeted attendance support and family engagement strategies.

Attendance

Although attendance for disadvantaged pupils was less than all pupils (93.1%
compared with 94.4%). This difference is not significant and is above similar
school’'s median attendance at 91.8%). Attendance for disadvantaged pupisl
has increased compared with 2023 — 2024 when it was at 92.6%.

Data taken from DfE Official Sensitive Primary School Attendance.
Despite this, attendance remains a high priority for the school.

Behaviour and attitudes

Although behaviour incidents have reduced significantly and behaviour and
attitudes were judged to be outstanding at the most recent Ofsted inspection
(February 2025), it is essential that this remains a key focus. Continued
investment and consistent practice are required to sustain these high standards,
further embed positive behaviour for learning, and ensure all pupils—particularly
disadvantaged pupils—are able to engage fully and make strong academic
progress.




Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome

Success criteria

Improved oral language skills and
vocabulary among disadvantaged pupils.

Assessments and observations indicate
significantly improved oral language
among disadvantaged pupils.

KS1 & KS2 reading writing and maths
outcomes over time will show that a
higher disadvantaged pupils met the
expected standard. QLA indicates that
vocabulary is no longer preventing pupils
from achieving the expected standard.

To ensure that pupils, especially those who
are disadvantaged, have a breadth of
experiences and the ‘cultural capital’
required to provide them with the essential
knowledge needed to prepare them for
their future success.

Over the next three academic years
2025 26/2026_27/2027 28 there will be
an increased number of extra-curricular
visits, experiences & opportunities
available for pupils throughout school. All
children, including those who are
disadvantaged, access the opportunities
available to them as any barriers (i.e.
financial) are removed.

Improved maths progress attainment
among disadvantaged pupils.

KS2 maths outcomes over time will show
that a higher percentage of
disadvantaged pupils met the expected
standard.

To achieve and sustain improved wellbeing
for all pupils in our school, particularly our
disadvantaged pupils.

Sustained high levels of wellbeing over
the next three years will be demonstrated
by:

¢ qualitative data from student voice,
student and parent surveys and
teacher observations

A significant increase in participation in
enrichment activities, particularly among
disadvantaged pupils. This is
demonstrated by internal activity tracking
data.

To sustain high levels of attendance for all
pupils, particularly those who are
disadvantaged and persistently absent.

Sustained high attendance demonstrated

by:

« the overall attendance rate for all pu-
pils being in-line with or greater than
96%, and the attendance gap be-
tween disadvantaged pupils and their




non-disadvantaged peers being no
greater than 2%.

the percentage of all pupils who are
persistently absent being below 8.5% and
the figure among disadvantaged pupils
being no more than 2% higher than their
peers.

Improved reading attainment among
disadvantaged pupils.

KS2 results over time will show that a higher
percentage of pupils are achieving in line with
national average in reading.

Improved and sustained positive behaviour
across school, particularly disadvantaged

pupils.

CPOMS entries will continue to show and
reduction in the number of negative
behaviour incidents.

Pupil and Teacher voice will continue to show
improvement in whole school behaviour, in
classrooms and around school.

Activity in this academic year

This details how we intend to spend our pupil premium funding this academic year to

address the challenges listed above.

1.Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £95,000

Voice 21 initiative,
focusing on vocabulary
development and spoken
language skills.

pupils.

activities.

outcomes, particularly for disadvantaged

Implementation: Train staff in oracy
strategies, integrate oracy into the
curriculum, and provide regular
opportunities for speaking and listening

Impact: Improved communication sKills,
increased vocabulary, and enhanced
engagement in learning.

Monitoring: Regular assessments of
speaking and listening skills, pupil
feedback, and tracking progress in
vocabulary acquisition.

Activity Evidence that supports this Challenge
approach number(s)
addressed
Approach: Implement a | Evidence: EEF research indicates that 1 Oracy
structured oracy structured approaches to oracy can 2 Maths
programme, such as the | improve language skills and academic 3 Reading




Approach: Embed
vocabulary instruction
across the curriculum,
ensuring that all
subjects include explicit
teaching of key
vocabulary.

Evidence: The EEF states that explicit
vocabulary instruction is effective in
improving comprehension and overall
literacy.

Implementation: Provide training for
teachers on effective vocabulary
teaching strategies and create a
vocabulary-rich environment in
classrooms. Map out vocabulary across
subjects. KS1 to tech ‘talk through

stories.

Impact: Improved vocabulary
knowledge leading to better reading
comprehension and writing skills.
Monitoring: Assess vocabulary
knowledge through regular quizzes and
track improvements in reading and
writing assessments.

1 Oracy

2 Maths

3 Reading

5 Social and Emotional

Approach: Embed Evidence: The EEF highlights that 1 Oracy
high-quality phonics systematic phonics instruction is 3 Reading
teaching across all year | effective in improving reading
groups, ensuring outcomes, particularly for
consistency and disadvantaged pupils.
progression in language | Implementation: Provide training for all
Skills (Read write inc staff on phonics programmes, conduct
phonics) regular assessments to track progress,
and adjust teaching strategies as
needed. Year 1 to be taught writing
thought ‘get writing’. Targeted support
provided for pupils not on track across
KS1 and KS2.
Impact: Improved phonetic awareness
leading to better reading and writing
outcomes.
Monitoring: Regular phonics screening
checks and tracking reading progress
through standardised assessments.
Approach: Develop a Evidence: The EEF suggests that a 1 Oracy
rich literacy print-rich environment can enhance 3 Reading

environment in
classrooms, including
access to diverse texts
and opportunities for
discussion.

literacy skills and engagement.
Implementation: Audit classroom
resources, provide training on creating
engaging literacy spaces, and
encourage reading for pleasure.
Provide a selection of high quality
books such as ‘high low readers’.
Impact: Anticipated increase in reading
engagement and vocabulary
acquisition.

Monitoring: Monitor book borrowing
rates and conduct surveys on pupil
engagement with reading materials.
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Approach: Implement
a mastery-based
approach to teaching
mathematics.

Evidence: Research from the EEF
indicates that mastery learning can lead
to significant improvements in pupil
outcomes, particularly for
disadvantaged pupils.
Implementation: Provide training for
teachers on mastery techniques,
integrate these strategies into lesson
planning, and ensure consistent
application across year groups. Staff to
draw upon white rose resources and
NCTEM supplementary materials.
Impact: Expected to improve
understanding and retention of
mathematical concepts, leading to
higher attainment scores.

Monitoring: Track progress through
termly assessments and pupil feedback
to measure understanding and
application of concepts.

2 Maths
5. social and emotional

7. Behaviour and
Attitudes

Approach: Develop a
robust early years
curriculum focused on
mathematical skills.

Evidence: EEF evidence highlights the
importance of a strong early years
foundation for future learning outcomes.
Implementation: Train early years staff
on effective maths teaching strategies
and integrate these into daily activities.
Implement trust mathematics scheme
which focusses on developing strong
foundations on numerical concepts
before moving on.

Impact: Anticipated to improve early
mathematical understanding and
readiness for Year 1.

Monitoring: Use baseline assessments
and ongoing observations to track
progress in early maths skills.

2 Maths
5. Social and Emotional

7. Behaviour and
Attitudes.

Approach: Implement
a whole-school
approach to Maths
fluency.

Evidence: EEF research suggests that
fluency in basic Maths skills is crucial
for higher attainment.

Implementation: Develop a curriculum
that prioritises fluency through daily
practice and engaging activities. Flash
back 4 taught daily. Use white rose
maths app to support interventions for
fluency

Impact: Improved fluency leading to
better performance in assessments.
Monitoring: Track fluency progress
through regular assessments and adapt
teaching as needed.

2 Maths




Approach: Develop a Evidence: Research indicates that 1 Oracy
whole-school approach explicitly teaching reading has a 2 Reading
to reading, specifically positive impact on progressive fluency
Whole Class Guided in schools.
Reading. Implementation: Train teachers on
various strategies to support teaching
reading fluency such as
Impact: Enhanced fluency means that
pupils will be able to read better but
also access more areas of the
curriculum such as wider curriculum
subjects and maths.
Monitoring: Monitoring though
renaissance and non-statutory and
statutory assessments.
Approach: Provide Evidence: The EEF suggests that high- | ALL
professional quality teaching and effective feedback
development for can lead to improved pupil outcomes
teachers on effective (EEF, Feedback).
instruction strategies, Implementation: Schedule regular
including formative training sessions and coaching for
assessment teachers.
techniques. Impact: Enhanced teaching quality,
leading to better reading outcomes for
all pupils, especially those
disadvantaged.
Monitoring: Evaluate teacher practice
through observations and pupil
progress data to assess the impact of
professional development.
Approach: Implement Evidence: Research indicates that a Oracy

a knowledge-rich
curriculum that
incorporates cultural
references and
experiences relevant to
pupils’ lives.

broad and balanced curriculum
enhances pupils’ cultural capital, which
is linked to improved academic
outcomes (EEF).

Implementation: Train teachers on
integrating cultural content into lessons,
ensuring resources reflect diverse
cultures and experiences. Develop a
curriculum map that includes cultural
themes across subjects.

Impact: Increased engagement and
understanding of the curriculum, leading
to improved academic performance.
Monitoring: Regular assessments of
pupil engagement and understanding
through surveys and feedback,
alongside curriculum reviews to ensure
cultural relevance.

Cultural capital

Approach: Provide
training for teachers on
trauma-informed

Evidence: EEF research indicates that
trauma-informed approaches can
significantly improve pupil engagement

Social and Emotional
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practices to support
pupils facing adversity.

and behaviour.

Implementation: Conduct professional
development sessions on trauma
awareness and strategies for supporting
affected pupils.

Impact: Increased understanding and
responsiveness to pupils’ needs,
leading to a more supportive learning
environment.

Monitoring: Evaluate changes in
classroom behaviour and engagement
through observations and feedback
from staff.

Approach: Implement
a whole-school
approach that includes
clear expectations,
consistent
reinforcement, and
regular training for staff.

Evidence: Research shows that a
consistent approach to behaviour
management can lead to improved
student outcomes (EEF, 2019).
Implementation: - Conduct training
sessions for all staff on behaviour
management strategies.

- Develop a clear behaviour policy that
is communicated to all stakeholders.

- Regularly review and adapt strategies
based on feedback.

Impact: Expected to sustain and
enhance positive behaviour, leading to
increased engagement and academic
progress for all pupils, particularly
disadvantaged ones.

Monitoring: Track behaviour incidents
and engagement levels through school
records and surveys, reviewing data
termly.

Behaviour and
attitudes.

2.Targeted academic support (for example, tutoring, one-to-one
support, structured interventions)

Budgeted cost: £80,000

Activity Evidence that supports this Challenge
approach number(s)
addressed

Approach: Approach: Provide small group 1 Oracy

Provide small group
interventions focusing
on vocabulary
development and
language skills, using
programmes like the

interventions focusing on vocabulary
development and language skills, using
programmes like the Nuffield Early
Language Intervention (NELI).
Evidence: The EEF reports that targeted
language interventions can significantly
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Nuffield Early Language
Intervention (NELI).

boost language skills in early years and
Key Stage 1 pupils.

Implementation: Identify pupils in need
of support, train staff to deliver the
intervention, and schedule regular
sessions.

Impact: Increased vocabulary and
language comprehension, leading to
improved reading and writing outcomes.
Monitoring: Track progress through pre-
and post-intervention assessments and
regular monitoring of language
development.

Approach: Implement Evidence: The EEF highlights that peer | 1 Oracy
peer programmes tutoring can be effective in improving
where higher achiever academic outcomes, particularly in
pupils support lower literacy. Peer tutoring | EEF
achiever pupils in Implementation: Train pupils as
developing language reciprocal tutors, match them in mixed
skills. ability pairs, and provide modelling of
structured conversations
Impact: Enhanced language skills all
pupils.
Monitoring: Evaluate progress through
assessments and gather feedback from
participants on their experiences.
Approach: Provide Evidence: EEF research indicates that | 2 Maths
small group targeted interventions in early years can
interventions for early significantly improve outcomes for
years pupils focusing disadvantaged pupils.
on number recognition Implementation: Identify pupils
and basic operations. requiring additional support and
schedule regular small group sessions
with trained staff.
Impact: Expected to boost foundational
maths skills and confidence in young
learners.
Monitoring: Assess progress through
regular formative assessments and
observations of group interactions.
Approach: Use high- Evidence: The EEF highlights that 2 Maths

quality diagnostic
assessments to identify
specific gaps in
knowledge and skills in
maths and English

effective assessment can lead to better-
targeted interventions and improved
pupil outcomes.

Implementation: Implement regular
assessments to identify areas of need,
and use this data to inform teaching
strategies and interventions.

Impact: More tailored support for
pupils, leading to accelerated progress
in Maths.

Monitoring: Track assessment results
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/peer-tutoring

and monitor progress against individual
targets set for disadvantaged pupils.

Approach: Provide
targeted tutoring for
disadvantaged pupils in
Year 6.

Evidence: Tutoring has shown positive
effects on pupil outcomes, particularly
for disadvantaged groups.
Implementation: |dentify pupils who
would benefit from tutoring and arrange
for qualified tutors to provide support in
Maths. Deputy head to work with
targeted group of pupils in Year 6
pupils.

Impact: Accelerated progress in Maths,
helping to close the attainment gap
before transition to secondary school.
Monitoring: Evaluate progress through
pre- and post-tutoring assessments and
feedback from tutors. Improved SATS
score.

2 Maths

Approach: Provide
small group
interventions focusing
on reading
comprehension
strategies including
fluency

Evidence: EEF’s research shows that
small group tuition can lead to an
average of 4 additional months of
progress (EEF, Small Group Tuition).
Implementation: Identify pupils needing
support through assessments, employ
trained teaching assistants to deliver
targeted sessions, and use evidence-
based resources including fluency pre-
reads for guided reading.

Impact: Enhanced comprehension
skills and increased confidence in
reading.

Monitoring: Use reading assessments
and pupil feedback to evaluate progress
after each intervention cycle.

1 Oracy
Reading
Behaviour and attitudes

Approach: Implement
targeted interventions
for pupils experiencing
significant home stress,
such as counselling or
play therapy.

Evidence: The EEF suggests that
targeted interventions can be effective
in addressing specific emotional needs.
Implementation: Partner with local
mental health services to provide
counselling sessions on-site or refer
pupils as needed such as CASEY.
Impact: Improved emotional well-being
and academic engagement for affected
pupils.

Monitoring: Use case studies and
progress reports from counselling
services to assess impact.

Social and Emotional

Approach:

Deliver a targeted
social and emotional

Evidence: research shows that Social
and Emotional Learning has a positive
impact on pupils engagement

Social and Emotional
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interventions such as EEF Social and Emotional Learning
ELSA Toolkit

Implementation: two ELSA trained
teaching assistants to deliver
interventions every afternoon.

Impact: improved emotional wellbeing
for pupils.

Monitoring: use case studies, pupil
voice and CPOMS analysis to monitor
impact.

3. Wider strategies (for example, related to attendance, behaviour,
wellbeing)

Budgeted cost: £125,000

Activity Evidence that supports this Challenge
approach number(s)
addressed

Approach: Organise Evidence: Participation in extracurricular | 1 Oracy

extracurricular activities | activities has been linked to improved
that promote language communication skills and confidence, as

use, such as drama highlighted in EEF research.

clubs, storytelling Implementation: Schedule regular
sessions, and debate sessions, recruit facilitators, and
clubs. encourage participation from

disadvantaged pupils. All teachers and
TAs to run a club throughout the year
(time repaid as days of — INSET days)
Impact: Enhanced language skills and
increased engagement in school,
contributing to better academic
outcomes.

Monitoring: Evaluate participation rates,
gather feedback from pupils, and assess
improvements in language skills through
observations and assessments.

Approach: Implement a Evidence: Peer tutoring has been Reading
mentoring programme shown to be effective in improving Oracy
where older pupils academic outcomes (EEF, Peer

support younger pupils in | Tutoring).

reading. Implementation: Train older pupils as

reading mentors, match them with
younger pupils, and provide structured
activities.

Impact: Improved reading skills for
younger pupils and enhanced
leadership skills for older pupils.
Monitoring: Monitor reading progress
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of younger pupils and gather feedback
from mentors and mentees.

Approach: Organise
extracurricular activities
such as trips to
museums, theatres, and
cultural events to
broaden pupils’
experiences.

Evidence: Studies show that exposure
to cultural experiences enhances pupils’
social and emotional development,
which is crucial for academic success
(EEF).

Implementation: Plan a calendar of
events, allocate funding for trips, and
ensure all pupils can participate,
including those needing financial
support. Collaborate with local cultural
institutions for workshops and events.
Impact: Increased cultural capital and
improved social skills, leading to better
academic outcomes.

Monitoring: Evaluate participation
rates and gather pupil feedback on
experiences to assess impact on
learning, alongside tracking changes in
social skills and engagement levels

Cultural Capital

Approach: Provide
access to extracurricular
activities that promote
social interaction and
emotional expression,
such as art and sports.

Evidence: Participation in
extracurricular activities is linked to
improved social skills and emotional
well-being.

Implementation: Offer a range of
activities through clubs (Flash Point)
and ensure accessibility for
disadvantaged pupils.

Impact: Increased social connections
and improved emotional health.
Monitoring: Monitor participation rates
and gather feedback on pupils’
experiences and perceived benefits.

Social and emotional

Approach: Establish a
dedicated pastoral
support team to address
social and emotional
needs.

Evidence: Studies indicate that
dedicated pastoral support can
significantly improve attendance and
engagement (EEF, 2021).
Implementation: Recruit trained
pastoral staff, create a referral system
for pupils in need, and provide regular
support sessions.

Impact: Enhanced emotional wellbeing
and increased attendance rates among
disadvantaged pupils.

Monitoring: Monitor attendance
records and conduct regular feedback
sessions with pupils and families.

Social and Emotional

Approach: Release the
deputy head from class

Evidence: Effective leadership in
attendance monitoring can lead to

Attendance
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to act as the Designated | improved student outcomes (DfE,

Safeguarding Lead 2021).
(DSL) and monitor Implementation: Allocate specific time
attendance effectively. for the deputy head to focus on

attendance monitoring, data analysis,
intervention planning and to work
directly with families

Impact: Enhanced oversight of
attendance issues and timely
interventions for at-risk pupils.
Monitoring: Regularly review
attendance data and evaluate the
effectiveness of interventions
implemented by the deputy head.

Total budgeted cost: £ £299,591.25

Part B: Review of the previous academic year

Outcomes for disadvantaged pupils

Outline the performance of your disadvantaged pupils in the previous academic year
and explain how it has been assessed. You should draw on:

Data from the previous academic year’s national assessments and qualifica-
tions, once published.

Comparison to local and national averages and outcomes achieved by your
school’s non-disadvantaged pupils (a note of caution can be added to signal that
pupils included in the performance data will have experienced some disruption
due to Covid-19 earlier in their schooling, which will have affected individual pu-
pils and schools differently).

Information from summative and formative assessments the school has under-
taken.

School data and observations used to assess wider issues impacting
disadvantaged pupils’ performance, including attendance, behaviour and
wellbeing

You should state whether you are on target to achieve the outcomes of your strategy
(as outlined in the Intended Outcomes section above) and outline your analysis of what
aspects of your strategy are/are not working well.

If last year marked the end of a previous pupil premium strategy plan, you should set
out your assessment of how successfully the intended outcomes of that plan were met.
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Externally provided programmes

Please include the names of any non-DfE programmes that you used your pupil premium
to fund in the previous academic year.

Programme Provider

Service pupil premium funding (optional)

For schools that receive this funding, you may wish to provide the following
information: How our service pupil premium allocation was spent last academic
year

The impact of that spending on service pupil premium eligible pupils
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Further information (optional)

Use this space to provide any further information about your pupil premium strategy.
For example, about your strategy planning, implementation and evaluation, or other
activity that you are delivering to support disadvantaged pupils that is not dependent on

pupil premium funding.
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